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“As a secondary-school teacher, I am used to asking my pupils around January, how many courses we 
had together. I am year after year fascinated by the answers. It is bewildering to discover that even 
hard working and well performing pupils in my class are largely incapable to refer to the what, how, 
when, where, and why of learning. Also, I sometimes raise the question “why do you go to school?” 
or, interrupting a lecture, “why do we study this?”, causing a mix of surprise and interest, reflected in 
the debates that follow. It is also my habit from time to time to defer a lesson by asking students to 
write down what they have experienced so far. Most of the time the answers are rather poor and only 
a very modicum mention procedural elements of learning. In addition, I have noticed that the below-
average students are usually those who finish this assignment the fastest, some of them asking, before 
giving back their account, whether this is “the good answer”. In an action-research also conducted at 
my school, students were asked to use a personal learning environment to bookmark resources about 
historical characters. In their report of what they learnt, pupils mentioned only that they had acquired 
academic knowledge and no one that they got acquainted with a new tool organising knowledge and 
resources. Methodologically unsafe, these grassroots experiences nevertheless anchored the idea that 
pupils hardly conceptualise the learning situation they are committed to and their own identity as 
learners.”  










“This dissertation was undertaken to confront two premises to empirical data. The first premise was 
that reflection-in-action requested a specific type of tool to be trained: compact, structured, and 
repeated “reflection amplifiers”. The second premise was that these structured reflective episodes, 
devised to be practised in a “zapping-like” manner, did not have to be long to reap benefits. One main 
benefit could be for students to realise that they are learners and that constant mental moves between 
action and reflection should steadily become the key feature of their inner intellectual life.” 
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